application, speaking to multiphs
intelligences as poscible aspects of
dance education. it is a logical laap
te search for other media which
could speak to further intelligences
in the educational experisnce,

The laks and our discussions have
suggested that CO-ROM, DVD and
internet materials could be added
1o this developing recipe for
laarning soug. In our digcussions and
brief experiences with the DVD
Daubla SkinsDouble Mind we ses
that this sort of matarial allows thi
student to leave tha realm of
physical expariance and mowe into
that of the word/logical experiance
alsa supported by visual and musical
and fine motor (physical)
information. This helps the student
to rofhect on and analyse tha
physical experience in bath
intraparsonal and interparsonal
aspects and varify the cognitive
understanding and grawth. The mind
can catch up with the body.

The varying amphases of these
differing madia would suggeat that
thiry coubd work together as & broad
rondti-maedia experiance enhancing
the developmant and deapaning the
understanding of dance stwdents.
Each media having its awn emphasis
on a differing mix of learning styles
ag put forward by Howard Gardnor,
The studant is then addressed in the
compkexity of his or hier mdividual
web of arning abilities, In a way
this would ba a more complate range
of learnéng tools allowing for a more
halistic approsch to learming. How 1o
incarparate these varying
approaches into the dady work of &
dance education s now the question
1o be addressad.
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cErmulations

Vivianna Rodrigues

Drawings and Icons

Two sats of diagrams or drawings
wara made at the end of the second
lab. Ore ks & 58t of lcons by Chris
Ziggler [see ppB-9) The other was
a sot af drawings by Christetfer
Schieche, Michael Waelti, Sandrina
Lindgren and Evelyne Rossie. Maria
Ines Villagmil reported at the
Summary session in April that having
to visualise the verbal infermation
wias usaful for enhancing the
learning process, Here thay s
reproduced with an explanation by
Wiviamme Rodrigues, Tha first two
sets include an explanation of the
motisatisn or inspiration which bed
thiem o this particular drawing,

Draneirng nurnber 1.1 refers to the
growing in tha breathing section,
[(Gradual vertical increass in length
and axtension of the whole bady),
Since Emio keeps mentioning that
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th brespthing comes fronm the feet,
the students had an Image of 2
tree and its reots taking energy from

1.2
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Drawing 1.2 refers 1o the
rarnificetion in the breathing section,
(Splitting of the vertical path into
differant directions in the spaca with
thi arimg). Thay kept the image of a
tra, but this tima with the branches
going into space. Tha armows going
down indicate that the enargy comas
back 1o sarth again as the bady
rebeases it and returns to the starting
pasition,

1.5




Drawing 1.5 rafars 1o the exploring,
etill in the Breathing ssction.

[Articulation and amplification of the

ramification by bringing the body in

different pesitions in the spacel.
Thiey were looking for an icon which

could give a threg-dimensional sense

to tha body in movemant, Thay
kapt the remification and addad the
spiral lne 1o it

Drawing numbar 2.1 rafers to th
genthe rebounding in the jumping
section. (Constant release of body
wisght that awakes the sensitivity of
the skin and creates a saft body),
Tha oval shape reprasents the body
and the littla balls the enangatic
particies being soltly awaken inside
the body, The energy is kept inside.

Drawing numbar 2.2 refers to

tha breaking action in the jumping
saction. (Development of

the rebounding by allowing the
racognitian and craation of space,
a5 well a5, diversa rinthms: within
the body). The balls found on

e auitgide af the oval farm
raprasant tha generation of naw
energetic particles. Most of the
anergy s still contained inside tha
enéal Torm howener,
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Drawing numbear 2,3 refers to
shoulder breathing In the jumping
gaetion. (Vartical expature of the
shouldar, arm pit aiming to opan tha
body and develop a sense of
vulmerability). The conves shape
represents the expansion of the arm
pit, the cpening/aqposure to the
unkngwm, The lings stand for
ewarenzssaocassibikty bedng

projected aut.
&
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Drawing numbar 2.4 rafars 1o the
strenuous rebounding In the
jumping secton. (Attampt ta bring
the canstant impul/ouTput, action
and reflection of the jumping into the
space without losing the core of the
rabounding). Hers the students
found it wery important 1o emphasize
tha joints moving in differant
rhythms.
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Drawing 3.1 refers to Uhe open
Bboundsaries in the expending section,
(Furthar articulation of the breathing
where the body Is forced to break its
boundaries and its resistance to
create & most exposed form).
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Drawing 5.2 refers to transfer

of baiance in the expanding section.
(& continuation of the expanding
wihare the movemant is sustained
and sndlass by shifting the balance
and connacting ona breath with

tha athar)
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Dirawing 4.1 refers ta thick air in the
reducing section. (Mental state
wihare the body needs to create and
experiance the quality of thick air
within and around the movemantsl
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